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Abstract 
The article gives elements and also goes forward on understanding the pres-
ence of teachers’ malaise and/or welfare in the education field, influencing 
teachers as professional and as person, and reporting research results and ref-
lections based on literature. It also pointed some directions to relations with 
Psychology, Special/Inclusive Education, and use of the Information and 
Communication Technologies, linked to Positive Psychology and Health 
Psychology. 
 

Keywords 
Teachers Malaise, Teachers Welfare, Wellbeing, Teachers Education 

 

1. Introduction 

To address the issue Malaise in Teaching, we cannot forget the historical mo-
ments, political and personal experiences because they can provide further ex-
planation of dynamics and possible causes and consequences of this malaise. We 
are living in a moment in which the school is still widely criticized. Researchers, 
among which we highlight Esteve (1984, 1994, 2005) and Abraham et al. (1986), 
were trying to understand the topic and present data showing the difficulties 
encountered in schools in an attempt to help rediscover their role in contempo-
rary society. 

No doubt there are crises in school while their function, the pedagogical ac-
tions, influenced by rapid changes in the social context, the introduction of in-
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creasingly innovative computer tools to disseminate information on other faster 
means greater coverage and that very school, such as the Internet. We are mov-
ing from a linear to an interactive and systemic system of knowledge transmission 
with consequent changes in the forms of teaching and learning system. We as 
educators are concerned with this new reality, we must update us, for example, by 
studying some of the reasons why these crises, in order to propose some ways that 
may help to understand and perhaps help reverse this frame. We know from eco-
nomic, political, social, occupational causes, but almost nothing is pointed in the 
person of the teacher, their concerns, interests, feelings, values and expectations. 

Esteve (1994) indicates to several factors that cause teachers discomfort such 
as lack of time, numerous classes, paperwork, and disbelief in teaching, among 
others. Besides these reasons, we think it is important to pay special attention to 
the discomfort caused by the introduction of Information Technology and 
Communication in educational institutions. 

The teaching was considered one of the most respected sources of knowledge, 
however, with the decentralization and democratization of knowledge. That status 
is in jeopardy, thus becoming more of a factor that promotes the teacher malaise. 

New socialization agents arrived on the scene, and teachers should have a 
professional qualification that accompanies this change. Years ago a teacher was 
almost solely responsible for the transmission of information and culture, today 
we can say that this situation is modified by technological advances developed by 
mankind. Teachers who do not take this issue into account are likely to fail in 
their task, adding to the malaise previously mentioned. 

Thinking on this matter is that we, for some time (1996) now, studying how 
teachers described working in schools, as reported on the relationship with their 
peers, from data collected at several universities. In previous research (Mosquera 
& Stobäus, 2003) we expand on these aspects. Also Esteve (1984, 1994) and de 
Jesus (1997) iniciate researchs results on these time. 

We consider it important to deepen from the reality evidenced in teachers 
education, specially in our context at PUCRS, in Porto Alegre-RS, since 2000, 
when we propose to study this question in different contextual realities. Already 
knowing the different realities/contexts, in our state/country, through the pro-
nouncements of some of teachers (e.g. Pontifical Catholic University of Rio 
Grande do Sul, Federal University of Rio Grande do Sul, Federal University of 
Santa Maria, University of Santa Cruz do Sul, all in Rio Grande do Sul State- 
South of Brazil), we found information that can be used to assist in overcoming 
personal and professional “crises”, that are occurring with these teachers, and 
can propose some changes for aid them and their institutions. With these ele-
ments, we can also aid in the construction for understand the distinct realities 
and project new possibilities, extending to other countries in other countries. 

So, we report quantitative, qualitative, and mixed surveys of teacher educa-
tion, especially relating to Portuguese studies. 

2. Malaise Aspects in Teaching 
The problems besetting the teaching profession are not new, nor original; find 
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themselves connected to the source itself, the historical development and the so-
cial value of this profession. What is most impressive is the continued worsening 
of the problem in almost all the world and that, as the social fabric, teaching is 
greatly eroded before the justified grievances of teachers, students’ grievances, 
the poorness of knowledge (called the poor quality in Education) and distrust in 
social exploitation, and elements related to learning and their disturbances. Al-
though Mosquera (1978) have been concerned about this topic since 1975, and 
realize that it seems relegated to the background because what people are really 
does not appear as important as the people they represent. 

We must remember that the dynamics and signification of malaise were raised 
by Freud (1974: 43), when he said:  

We have given response by indicating that the three sources of our suffering 
comes from: the superior power of nature, the fragility of our own bodies 
and the inadequacy of rules that seek to adjust the mutual relationships of 
human beings in the family, the State and Society. 

This thinking demonstrates that the complexity of human existence cannot be 
naively reduced to a simple explanation and limiting. It is clear that some expla-
nations, at times, are more appropriate than others and obviously have more 
timely dialectic and conviction. 

A fairly large group of researchers, worldwide, has been concerned by the 
burning issues like personality of the teachers, their disillusionment, their dis-
eases, poor quality of teaching and the questionable role of educational institu-
tions, both official and private. 

Among them are Esteve (1984, 1994), with which we contact the Universidad 
de Málaga-Spain, also de Jesus (1996, 1997, 1998a, 1998b, 1999), who studied the 
themes of malaise and welfare/wellbeing in Heath and Education. Also Sousa 
(2006), with studies about resilience, and other peers with whom we are colla-
borating and performing constant academic exchanges, through the agreement 
with PUCRS maintained by the University of Algarve, Faro, Portugal. 

Abraham et al. (1986) works with the theme, from the University of Jerusa-
lem. We must remember that the concern is international and not only re-
stricted to Third World countries. 

Esteve (1984, 1994, 2005) notes that the topic teacher malaise is being used in 
psychoeducational literature for a long time, to describe the permanent effects of 
negative character that affect the personality of the teacher, as a result of the 
psychological and social conditions that are exercised in teaching and contri-
buting to it. Indeed, he speaks about the conjunction of several misdiagnosed 
social and psychological factors are producing what we shall call a degenerative 
cycle of teacher effectiveness. This idea is quite significant because it expresses 
something that is present among us: just examine the climates of hate and un-
necessary, frequent competition in educational centers. 

Esteve (1984) believe that improving education mainly depends on the recog-
nition of the work and the profession itself. Therefore, we can say that the 
teachers discomfort is social disease that can causes personal and can be caused 
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by a lack of social support for teachers, both in the field of teaching objectives, as 
in material compensation and recognition of that status if they assigns. 

In reality, the economic and political conditions have not been sufficiently fa-
vorable to teachers: teachers seem to be doomed to evil conduct their work, since 
the charges are rampant. 

As said Esteve (1984, 1994), among the causes of teacher malaise we may note, 
which is already found in these studies at the international level as well as in our 
studies in Brazil, but also in other parts of the world: -Lack of enough time to do 
a decent job if the added difficulties students and increasingly numerous classes; 
-Paperwork that steals time from the main task is teaching and is the fatigue 
factor; -Disbelief in teaching and basic modifications of student learning factor; 
and -Changes in knowledge and social innovations and challenges that cause 
great anxiety and feelings of worthlessness. 

Some of these causes have deep roots, which can be located on disability: posi-
tions and plans of the State Government as triggers of a truly effective education; 
lack of a philosophy of education known to all and everyone worked, analyzed, 
discussed and negotiated; believe that one of the great chaos of Education is the 
lack of solid philosophical principles that are expressed in an image of human 
being and especially an open, consistent and mainly democratic educational 
purposes; the need for education for citizenship, in which human rights and at-
titudes of tolerance can be exchanged; and lack of central importance in consi-
dering the issues of means and resources of Education, which express the com-
mitment of the entire social and signify the dignified permanence of teaching as 
real work and critical profession. Failure to consider knowledge as a real value 
that provides tools for the changes in a world where there is poverty, ignorance 
and unawareness. 

Freire (1979) has been quite clear on this subject, which is quoted here by 
considering the revolutionary known as the best weapon that a human being 
possesses possibilitating changes with the education process. 

3. Specifying Malaise Indicators in Education 

The aspects discussed so far are quite large and problematic, which leads us to 
specify to better analyze. 

Esteve (1984, 1994) notes that there are two types of factors that cause unease 
in teaching: the second and the first order. 

3.1. Second Order Factors 

1) Changes in the teacher’s role and the traditional agents of socialization. 
2) The teaching function: contestation and contradictions. 
3) Modification of the support of the social context. 
4) The objectives of the education system and the progress of knowledge. 
5) The image of the teacher. 
Evidently, these factors have wide repercussions for the behavior of teachers 

and their reality. Nobody can deny that traditional agents such as family have 
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virtually abandoned their socializing functions, carrying educational institutions 
with more charges, which complicates the already difficult task of educating. 

In turn, the teaching profession itself is contested externally and internally. 
We note that there is a progressive personal and collective disillusionment about 
education, emanating from not understanding the value of teaching and the 
consistent work performance of the teacher. The ideal image serves as a pretext 
to hide the real working image of the teacher and his subsequent performance. 

Another contextual factor is distrust of teachers in society, with regard to 
commitment, efficiency and effectiveness. It is no doubt there are powerful rea-
sons for this, but it is incomprehensible that no one understands that the un-
equal treatment labor wears any good intentions whatsoever. 

Finally, the image of the teacher is a crisp image. Esteve (1984) warns that fa-
culty conflicts are neither free nor capricious. There is a necessity to restore so-
cial and mainly psychological aspects of teaching. 

3.2. First Order Factors 

1) Material resources and working conditions. 
2) Violence in schools. 
3) Teaching Depletion and accumulation of demands on the teacher. 
It is clear that these factors are splitting the previous ones, but they have 

quirks that are worth examining. 
A deficiency of material resources and working conditions is well known, es-

pecially in developing countries, is a full meltdown. There is a lack of pedagogi-
cal and instrumental, in most cases, to the hygienic conditions are concerned. 
The question then is: how to do a competent job? 

Violence in schools can be understood by latent or overt aggression inside and 
outside the classroom. By changing the hard line of teachers, coexistence is not 
always so peaceful with students. Cases of aggression are increasingly evident in 
both parties. Often appears disguised as symbolic, manifested by jokingly, some-
times ironic, and subjects are treated worse when they occur in interpersonal re-
lationships. 

Moreover, it is significant to note the power struggle. Perhaps the lack of a po-
litical education leads to confuse policy with partisan politics and have little to-
lerance of differences and different positions. 

This is a topic still veiled, but it deserves study and consideration, because 
democracy is a negotiated social life, in which everyone has space. Is away from 
the threat of roasting, indoctrination and dogmatism? Remember that the ideas 
triumph for its own sake and not by fanaticism that we print them. The most 
worrying aspect is the depletion of the teacher (called the “burnt” teacher, bur-
nout in English). 

Another perspective in psychological aspects, toward psychological health: 
violent criticism on authorities (often justified). The exhaustion is a clear con-
sequence of the teacher malaise that leads to discouragement, disillusionment 
and hopelessness, in direction of really sickness. 
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3.3. Relations between Technology, Education and  
Malaise/Wellbeing 

Another highlight is the fast and increasing technological advancement, which 
tends to replace, at least in some areas of knowledge, the traditional means of 
access and delivery of information. This was before unidirectional, such as radio 
and TV, and even the room more traditional classroom and teacher green and 
chalk board, passing technology to a convergent, that is, a computer/media that 
enables the combination of different forms of interacting, with as much infor-
mation between people (hypertext, animation, sound, etc.). So, we went from 
close range for a wide range, with more information and greater speed, i.e., in-
creased quantity and quality in the interaction of people with the information. 

Is it the same in the school, are we prepared to these rapidly changes? As we 
described (Mosquera, Stobäus, & Huertas, 2015), there are differences between 
the teachers in the preparation of the personal, professional and social compo-
nents in the teachers training. 

These changes cause greater interactivity between people and greater auton-
omy in the pursuit of knowledge, require more habilities/competences and can 
be related to malaise aspects. 

Until the emergence of computer networks, communication technologies 
were divided into two categories: one-to-one and one-to-many (one-to-some). It 
is important to note that currently, the strengths of each of these categories ab-
eam of Information and Communication Technologies can be combined. The 
Internet allows one type of interaction, many-to-many, where communication 
can be synchronous or asynchronous. One can say that an interaction via com-
puter networks, presents three important aspects: the temporality (asynchronous 
and synchronous), direction (unilateral, bilateral and multilateral) and the 
number of interlocutors. This form of interaction promotes collective construc-
tion of knowledge, forming networks where information can be accessed easily. 
Thus constitutes currently Cyberspace, being increasingly incorporated into 
routines of everyday life, thus having the opportunity to build new kinds of 
communities (dos Santos, Stobäus, Mosquera, & Missel, 2005). 

Therefore, in the schools and the educational system, education professionals 
are faced with the task of putting up with this trend in a way that is educationally 
suitable, culturally intelligent and socially responsible. 

The teacher should ask whether computer use is or is not contributing to the 
construction of new knowledge in the student. To be able to answer that ques-
tion, the teacher must know the different ways of using computers in Education, 
programming, development, and multimedia and Internet use and understand 
the resources they provide for the construction of knowledge. When the teacher 
feel more familiar with the technical issues, can engage in the exploitation of 
more sophisticated information technology in learning activities. The teacher 
should challenge the student to know that from each proposed project, it can 
achieve pedagogical goals he set his plan. 

If there is Distance Education, some technologies are “very new”, and the 
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preparation and continuous education of the teachers must be also collaborative, 
says Weber, Mosquera, & Stobäus (2009). 

Is forming a society in which the value of information will no longer be a val-
ue in itself to constitute itself as a value, as it is being used wisely. This high de-
mand for good education gives the information and criteria, and can be trans-
formed into authentic knowledge. For this transformation, there are new fea-
tures that can help you promote it, the multimedia, as they integrate various 
languages-writing, sound, spelling. 

3.4. Teachers Malaise/Wellbeing in Inclusive Education 

In addition to technological aspects, another area in which malaise may be 
present is Special Education/Full Inclusion. 

Grounding the topic in these area, we recall our study (Stobäus & Mosquera, 
2005, 2012) in which we detected some of the points that we will deepen, espe-
cially the issue of lack of a better preparation of teachers in this area, in order 
better address some conflicts arising from the novelty is the inclusion, not the 
theoretical point of view, but rather to get a student teacher who has some diffi-
culty connected with themes ranging from the gifted/high ability to the other 
extreme, students with special education needs, the most varied as dyscalculia, 
dyslexia, attention deficit/hyperactivity disorder, even well “below”, including 
syndromic, mentally handicapped and other diseases with which it is called to 
act. This is reported by the interviewed teachers as causing great discomfort, lack 
of support and preparation specific swimsuits, and we seek elements that allow 
us to assist these teachers. 

In the Special Education teachers, who bear a great burden, we can even put 
more specifically that the teacher can be an overload of having to deal with their 
own continuing education to pupils with special educational needs and, un-
doubtedly, their parents and/or other caregivers, who are in charge of all educa-
tion aid to these students. We emphasize (Teixeira, Mosquera, & Stobäus, 2015) 
it with the descriptions that these teachers gave us, telling about satisfactions, 
dissatisfactions and difficulties in their daily work. 

Being, in fact, it is consence that the teacher is responsible directly of your 
work, so your need for supplementary and continuing education is paramount, 
but it does not always have the means and is serviced. Therefore, our research is 
of significance and importance, since it may provide this gap in their continuing 
education. 

3.5. Teachers Malaise/Welfare in Non-Formal Education 

In a broader sense, the malaise can also be detected in non-formal situations, 
such as would be in the education system, whether municipal, state or federal, 
the school formally constituted, or even the university, through its directors or 
teachers, and also their students. He is also in situations of non-formal educa-
tion, as would courses, swimming schools, academies or language courses. 

It is also worth remembering that in the fields of informal education such as 
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trade unions, NGOs, the so-called Third Sector, very concerned about these cli-
mates that are established between people. 

4. Strategies to Promote Teacher Wellness 

As pointed out by de Jesus (1998a, 1998b, 1999, 2001), that teamwork is one of 
the strategies to promote teacher wellness and can be performed in a way that he 
feels in a situation of trimming and more comfortable, either as a psychodrama 
or in workshops for this purpose. Teachers learn a lot not only through his own 
experience, no doubt also to hold meetings of healthy experiences and can be in-
dividual or collective, where there are good relationships with colleagues, are 
topics of daily life, the possibilities of interdisciplinarity treated, always in order 
to decrease the discomfort and could promote strategies for better wellness 
through exchange with their peers, especially when there are relations with af-
fectivity (Mosquera & Stobäus, 2006) and self-care (Mosquera, Stobäus, & 
Timm, 2009). 

As evaluated in the research of de Jesus et al. (2011, 2012), there are similari-
ties between the data obtained in Brasil and Portugal. 

As explained de Jesus (2001), ways to manage stress can be greatly enhanced 
through measures such as:  

-Elimination of the causes; 
-Increasing resources; 
-Rearrange the personal and professional life; 
-Working with the mind, creating a positive image of themselves; 
-Develop means of defense; 
-Teamwork; 
-Time management; 
-Firmness in decisions; 
-Leveraging communication; 
-Adopting a healthy lifestyle; 
-Caring for healthy eating; 
-Making regular exercise; 
-Occupy leisure; and 
-Having relaxation. 
These are all, of course there will be other, there can be proposed that teachers 

feel more participants in their relationships and better prepared for tackling effi-
ciently and effectively, as highlighted Stobäus & Mosquera (1984). 

The Assessment Questionnaire of Teacher Malaise/Wellbeing of de Jesus 
(1996, 1998a), contains some of the elements that work in our workshops. Basi-
cally aims to address topics such as: 
• Professional design and professional commitment; 
• Value of professional goals; 
• Intrinsic motivation; 
• Expectancy and efficacy expectancy control; 
• Stress and professional exhaustion; 
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• Irrational beliefs; 
• Coping strategies; 
• Professional Success; and 
• Initial motivation. 

From this angle, we can see that there is, in particular, focused elements in ex-
trinsic and intrinsic motivation, based on ideas proposed enough time by Mas-
low (sd, 1982, 2000), the author already quoted earlier there. 

In another direction, we can also see researches, as cited by Sampaio, Stobäus, 
Mosquera, & de Jesus (2012), who used workshops, based on the ideas of de Je-
sus (1997), to develop better relationships between the team of teachers and 
maintain the motivation for a good period of time. Pereira, de Jesus, Esteve, 
Lens, Mosquera, & Stobäus (2002) described the results of longitudinal training 
programs for teachers well being.  

About different teacher’s motivations, there are good comments on dos San-
tos, & Carreño (2010).  

5. Results of Our Research Group 

One of these researches (Mosquera & Stobäus, 2003) was housed within the Re-
search Line Person and Education, at our Graduate Education—PUCRS 
(Stobäus, Mosquera, & dos Santos, 2007), with the collaboration of our col-
leagues and students, and our production is directly linked to these themes. We 
intent better understanding the teachers as professionals and especially as a de-
veloping person, in a positive climate (Stobäus & Mosquera, 2014), in these 
moments, about how they think and how report their acts. To constitute a set of 
subsidies to be able to discuss and improve their training, both initial and con-
tinued in service, just within the suggested proposal and requested by their uni-
versities in that they participate, in the cities of Santa Maria, Santa Cruz do Sul, 
Canoas and Porto Alegre, State of Rio Grande do Sul-BR. 

These researches have a qualitative approach, through case study, intending to 
follow the previously developed line, i.e., detect, through the testimonies of these 
teachers about what they think and how they say that they work, on factors that 
were linked to the causes and the consequences of a climate of malaise and well-
being, while teachers, trying to contrast the different realities that we propose to 
investigate. The general Thematic Area was: causes and consequences of malaise 
and well-being in teachers, and used semi-structured interviews, using the tech-
nique of content analysis proposed by Bardin (2004). 

5.1. Results and Discussions of Qualitative Data 

The results so far show that are found coerenes with previous findings, as we 
describe below. Data from previous surveys of Stobäus & Mosquera (2003), with 
emphasis on cotent analysis of the responses of the interviews proved to be similar 
to those found in the literature on the subject. Material resources, outdated, 
underutilized, outdated; difficulties in support for attendance at courses/confe- 
rences; working conditions: overload hours; difficulties in fulfilling various 
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tasks; reaction to controls; dispersion in non-core activities; distinct evaluation 
processes (internal/external); requirements in the classroom, attending specifici-
ties/difficulties of students; institutional violence, veiled and symbolic, profes-
sionally/personally contend with his students/colleagues; teaching depletion 
and accumulation requirements: exhaustion, with psychosomatic manifesta-
tions; suggestions: the need to understand/clarify situations; further con-
tact/academic and social activities with colleagues/supervisors, specific support 
via health professionals/Psychology. 

Regarding the use of ICTs, we find similarities: instrumental use of Informa-
tional Technology (broad sense), but unaware of its potential application to the 
classroom and Education; Internet use/other tools for information, not so much 
in teaching; would like to receive continuing education and training; have stu-
dents who use well, there are those who do not use computers, requiring digital 
literacy; discrepancies: some have computers, not others; some access network, 
Internet, Computer Labs, others not; in public school unless in private; the edu-
cation and training of teachers is higher in individuals; satisfactions in using 
ICTs: fast access to information via the Internet, diversification of activities in 
class/aid in their preparation, the possibility of collaborative work with peers 
and between students; dissatisfactions in using ICTs: fear of replacement by 
the machine; little time for training/update; constraints: lack of control of the 
classroom; Forward-looking alternatives—use of three alternatives: prioritize 
their dedication, their innovative methodologies, and asking Training and 
update. 

Data are in line with national and international findings. We seek to imple-
ment strategies forwarding the possibilities of well-being, as suggests de Jesus 
(1996, 1998a, 1998b, 2001), de Jesus et al. (2011), de Jesus, Vieira, Mosquera, 
Stobäus, & Esteve (2004), Pereira, de Jesus, Esteve, Lens, Stobäus, & Mosquera 
(2002), with proposals and results of Training Course for Promotion of Welfare, 
in addition to working with the theme of affectivity, and self-image and 
self-esteem of teachers proposed by Antunes, Stobäus, & Mosquera (2008). The 
teacher must be aware of the need to better understand their reality, tending to 
the welfare and (self) personal and professional fulfillment. 

In reference to some of the narratives, on material resources and working 
conditions, we highlight problems encountered in teaching with data in com-
mon, including the fact that there is a clear workload, either in direct relation-
ship with the student, especially when they say “overloaded”, is too demanding 
teacher “as well as the indirect work through statements like” too many students. 
We can also consider indirect overhead, with comments like “we have to control 
incoming and outgoing students, it takes time to make the call with so many 
students in room”. 

A very delicate point is precisely that appeared in the controls exercised by the 
university, appearing almost two angles, in which, on one hand, are arguments 
as “lacking control over those teachers who do not come to class or arrive late”. 
In contrast, others say that “poor disclosure of criteria for evaluation and pro-
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motion”, or “time is wasted in some detail and you cannot delve into important 
things”. 

Here it is worth noting the possibility of developing more self-image and 
self-esteem as real as possible, in order to face complex situations, highlighted by 
Lettnin, Dohms, Mendes, Stobäus, Mosquera, & de Jesus (2015). 

Also in relation to violence in schools, especially symbolic we note positions 
as “the need to make a clear assessment of the teacher, especially for promotion”, 
“another situation that I perceive is competition, which is generally not veiled”. 
Recall of symbolic violence, which is not always visible as well as the need to de-
velop better levels of resilience and self care, as Timm, Stobäus, & Mosquera 
(2008, 2010). 

When commenting on the classroom specifically put that “I like to teach”, 
“devote more time to some students for others”, denoting inclusive posture, or 
stressing “I’m furious when not studying anything”. 

Already on teacher burnout and accumulation of demands on the teacher’s 
demands appear, when they say “do not understand, ask yourself of everything 
yesterday, so it seems that they do not know how much it costs time to do”, or 
“we produce, to send and sent in time to pay it out of our pocket”. 

Also clearly show the postures in relation to place greater emphasis on educa-
tion, when they put that “I have to give good lessons well prepared”, or “I disin-
centive to them, the ones who want nothing to do with anything, nor are your 
classes for the research that you talk about”. 

Commenting on learning, said that “they come with difficulties and I help 
them”, or “I hate when they do not want to study, just sit in class and do not 
cooperate, those makes me ill, those who have difficulties I help”. 

Appeared several times in the matter of assessment, more in reference to what 
“the note can cause stress, there is competition”, or “there are colleagues who pass 
the student for not bother, that ‘explode’ the thing after I had my discipline”. 

When asked about the institution and his colleagues appear more angles, 
such as “very good relationship with the teachers in the area, or know well the 
other”. On n the other hand, commented “those conversations in the staff room 
when they speak evil of what is not there I do not like”, or “we develop a project, 
think it’s great, here comes and other cutting everything with one sentence”, or 
“helping everyone alive, and had needed colleague and boss who refused to help”. 

When they speak of what could be done to minimize these stressors, from 
the outside in, commenting that “more meetings between colleagues maybe we 
know the most”, or “lack much, the direction and the coordinators have to see 
all the possibilities that are all around us”, denoting an idea of what the answers 
are external to the subject. 

There are answers that demonstrate an inverse direction, from the inside out, 
“has a multiplicity of factors that make it all go, the teacher is the most impor-
tant, also has the student understand the side teacher and he the student’s side”, 
or “when there is motivation on both sides and by the university, is good and 
walking forward”. 
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The proposals found by Sampaio, de Jesus, Mosquera, & Stobäus (2009a, 
2009b, 2009c) go in this direction. 

We believe that here we could deepen with the idea that some people are more 
susceptible to feedback from other (outside), while others are less influenced, re-
membering the aspects emphasized by Mosquera (1983), in their studies of Adult 
Life and its implications educational as well as highlighting the dynamics of 
self-image and self-esteem, postulated by Lettnin, Dohms, Mendes, Stobaus, Mos-
quera, & de Jesus (2015), towards better and more realistic personal and profes-
sional self-realization, by interinfluência between inside/outside, between what 
others say about us, what we hear and believe them to hear what we say and what 
they think of us, and really what we think of ourselves and influence ourselves. 

Obviously, all this puts us in constant change between the internal and the ex-
ternal in the sense best chance of effective self-education, real healthy 
self-education, highlighting positive aspects as well in our personal/professional 
development, highlighted in Health Education as Mosquera & Stobäus (1984). 

In more recent work, Sampaio, de Jesus, Stobäus, & Mosquera (2009a, 2009b, 
2009c) and Stobäus, Mosquera, Timm, de Jesus, & Sampaio (2010) found that, 
qualitatively and quantitatively, there are differences in some aspects of 
self-image, self-esteem and resilience when teachers undergo Continuing Educa-
tion Program with teachers. 

Also Timm, Mosquera, & Stobäus (2008, 2010) highlight the need for greater 
caution if you, by the teacher, to ensure greater efficiency and effectiveness in 
personal and professional performances. 

We realize that much of the information highlighted by respondents com-
bined, broader or even specifically with the categorization found by Esteve 
(1984, 1994), in another cultural reality, but that, somehow, seems also to be im-
plied or explicit in our research, and there are virtually no differences between 
these two groups. 

We follow these still collecting data, conducting interviews and questionnaires 
applied for further analysis. 

Another study was realized about the affectivity of teachers, highlighted in 
another article, by Dohms, Lettnin, Mendes, Mosquera, & Stobäus (2014). 

5.2. Results and Discussions of Quantitative Data 

The Assessment Questionnaire of Teacher Malaise/Wellbeing of de Jesus 
(1998a), was used to inquiry the teachers about their malaise and well-being in 
some quantitative researchs of our group (Sampaio, de Jesus, Stobäus, & Mos-
quera 2009a, 2009b, 2009c; Mendes & Stobäus, 2012; Mendes, Zacharias, Mos-
quera, Stobäus, & de Jesus, 2012). 

In the book “Motivation for Teaching Profession. Contribution to the clarifi-
cation of malaise situations and to the foundation of teacher training strategies”, 
de Jesus (1996) used this instrument in the phase of its elaboration, in Portu-
guese teachers and potential teachers (N = 143) of the final cycles of the Primary 
and secondary education, in Coimbra-PT. The training course for the preven-
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tion of malaise (de Jesus, 2007) takes place in 10 sessions (3 hours session), de-
veloping the following themes: professional project; Intrinsic motivation; Ex-
pectations of effectiveness, expectations of results control; Causal assignments, 
locus dimensions and stability, for successes and failures; Professional stress; 
Emotional exhaustion; Irrational beliefs; Coping strategies; Perception of profes-
sional success and subjective perception of professional well-being, with 26 sec-
ondary school teachers. Some indicators were evaluated to compare the results 
in the initial and final phases, where it was found that there was a significant de-
crease in professional stress, irrational beliefs and an increase in motivation and 
subjective perception of professional well-being (de Jesus, 2007). 

Using de Jesus’ (1996, 1998a) researches as guiding principles of ours, we 
present some of them in Frame 1 below. 

The study by Sampaio (2008) involved 15 teachers from the Basic Education 
of the Municipality of Ibema-PR, between April and December of 2006, with the 
completion of the 19 workshops of the Support Program for Teacher Welfare, 
and re-evaluation after two years. 

A total of 30 teachers aged between 28 and 64 years (M = 48 years) partici-
pated in the study, according to Mendes (2011), who answered the questionnaire 
for evaluation of teacher malice/well-being, and on average 12 years of work in 
the institution. The municipal school where these teachers worked is located in a 
peripheral district of the city of Porto Alegre, serving approximately 1300 stu-
dents of Elementary and Young Adult Education, with a teaching staff of 96 
teachers in 2010. The majority of the student is Low purchasing power. A psy-
chopedagogical Workshop on Affectivity in Education was developed as a way to 
offer some subsidies on teacher welfare. 

The research of Zacharias (2012) counted on 22 teachers, who were between 
26 and 57 years old (M = 43 years old), of three state schools, located in the central  
 

Frame 1. Sinthesys of the programs/results of researches. 

Research Sample Aspects Duration 

Teaching wellbeing 
support program 
(Sampaio, 2008) 

15 teachers of Basic 
Education in the 
Municipality of  

Ibema-PR 

Identification of the causes of teacher malaise; Identification of stress-generating 
factors; Formulation of possible measures to be implemented for the balance 
between private, professional, social, affective and health; Physical symptom 

management skills; Cognition management skills; Teamwork skills; Affectivity 
and assertiveness in Education; Competencies to manage situations of (in)  

discipline of students in the classroom; spirituality; resilience; Coping strategies; 
Health and quality of life of teachers. 

19 
Theoretical-practical 

workshops  
(50 hours) 

Teacher  
malaise/wellness  

assessment  
questionnaire 

(Mendes, 2011) 

30 teachers of the 
Basic Education 

Municipal Network 
of Education of  
Porto Alegre-RS 

Psychopedagogical Workshop on Affectivity in Education. 10 hours 

Teacher  
malaise/wellness  

assessment  
questionnaire  

(Zacharias, 2012) 

22 teachers Basic 
Education of the 
State System of  

Education of Porto 
Alegre-RS 

Psychopedagogical workshop on student indiscipline and intervention measures. 10 hours 

Source: the authors. 
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region of the city of Porto Alegre and work at Infant Education level and/or 
Elementary School. Having students of low social class, A psycho pedagogical 
workshop on student indiscipline and intervention measures was carried out 
with some of the teachers participating in the research. 

In Table 1 is the results of the study by Sampaio, Stobäus, Mosquera, & de 
Jesus (2012), with the 15 teachers of the Basic Education of the Municipality of 
Ibema-PR, regarding teacher malaria/welfare evaluation. There was a considera-
ble reduction in the variables of professional stress and professional exhaustion, 
and improvement in coping strategies used. The results verified after a new col-
lection, two years later, show maintenance of previous levels. From the results of 
this research, it should be pointed out that Programs such as this can help over-
come and overcome malaise, leading to teacher well-being both personally and 
professionally. 

Mendes (2011) and Zacharias (2012) used the Instrument for the Evaluation 
of Variables that constitute Indicators of Well-Being/Teacher Malaise (de Jesus, 
1996), respectively, with 30 teachers in a municipal school and 22 teachers in 
three state schools, such as has already been quoted. Mendes, Zacharias, Mos-
quera, Stobäus, & de Jesus (2012) elaborated a comparison of the means of some 
of the variables evaluated in the questionnaire, according to Table 2. The va-
riables evaluation of the professional project, instrumental motivation and pro-
fessional success are related to teacher well-being. The variables evaluation of 
professional stress and professional exhaustion are related to teacher malaise. 

It is interpreted that the teacher who presents high means in the variables of 
Welfare and low means in the variables of malaise can present a greater pro-
fessional well-being. If the opposite occurs, that is, low means in the welfare  
 

Table 1. Averages obtained from variables of longitudinal evaluation of teachers’ malaise/wellbeing (Sampaio, Stobäus, Mosquera, 
& de Jesus, 2012). 

Variables 
M. 1 

Jul/2005 
M. 2 

Dez/2005 
M. 3 

Abr/2006 
M. 4 

Dez/2006 
M. 5 

Dez/2008 
Average  

diference 1 e 2 
Average  

diference 1 e 4 
Average  

diference 4 e 5 

Professional stress 353.83 456.25 355.42 294.00 316.25 −102.42* 59.83 −22.25* 

Professional exhaustion 351.42 598.08 439.92 285.67 354 −246.67* 65.75 −68.33* 

Coping strategies 25.17 26.67 24.67 27.67 27 −1.50 −2.50* 0.67 

Source: Sampaio, Stobäus, Mosquera, & de Jesus (2012). *p < 0.05. 

 
Table 2. Averages of teacher’s malaise/wellbeing variables in de Jesus (1998a), Mendes 
(2011) and Zacharias (2012). 

Variables 
de Jesus (1998a) 

average 
Mendes (2011) 

average 
Zacharias (2012) 

average 

Professional project evaluation 4.41 4.46 3.50 

Intrinsecal motivation evaluation 22.46 24.33 20.63 

Professional success evaluation 26.94 28.50 28.18 

Professional stress evaluation 317.59 384.53 376.27 

Professional exhaustion evaluation 428.78 607.33 591.31 

Source: Mendes, Zacharias, Mosquera, Stobäus, & de Jesus (2012). 
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variables and high means in the malaise variables, it is considered that the 
teacher is experiencing malaise in the profession. 

In relation to the professional project, Portuguese and Brazilian teachers pre-
sented similar averages, although state teachers had a mean of 20.63% lower 
than those obtained by de Jesus (1998a), indicating a lesser purpose to follow in 
the teaching profession. 

The evaluation of intrinsic motivation indicates the degree of motivation (sa-
tisfaction and achievement) of the teacher in his teaching activity, without the 
need for external reward. In this item, the groups obtained similar averages, al-
though the Brazilian teachers of the municipal network expressed the highest 
averages. 

The Brazilian teachers evaluated in a more positive way their professional suc-
cess, regarding the accomplishment of the goals, than the Portuguese teachers. 

It was verified that the Brazilian teachers had higher averages than the Portu-
guese in the evaluation of stress and professional exhaustion (Table 3). These 
results are related to the social issues of the Brazilian student. Students have a 
social condition in which they need support and help, social assistance and 
health, which are out of the reach of teachers and school, generating an overload 
and frustration that can turn into stress and exhaustion. 

In this study (Mendes, 2011), we used inferential statistics, using the t test, to 
verify if there was a significant difference between the averages of Portuguese 
and Brazilian teachers in relation to the variables already mentioned. 

In the items of professional project evaluation, intrinsic motivation and pro-
fessional exhaustion the t test did not express significant differences between the 
means of the two groups of teachers. 

In the professional stress variable, Brazilian teachers presented higher scores 
than the Portuguese. It is interpreted that Brazilians feel more affected by trying 
to motivate students who do not want to learn, by trying to control indiscipline 
in the classroom and often not succeeding. 

The Brazilian teachers presented a significantly higher average than the Por-
tuguese, in the variable professional success, which expresses a better perception 
of success in Brazilian teachers. 
 
Table 3. Averages of teacher malaise/wellbeing variables of de Jesus (1996) and Mendes 
(2011). 

Variables 
de Jesus (1996) 

average, N = 143 
Standart  

Deviation 
Mendes (2011)  
average N = 30 

Standart  
Deviation 

t 
value 

Professional project evaluation 4.41 1.66 4.46 1.54 −0.15 

Intrinsecal motivation 
evaluation 

22.46 3.71 24.33 6.50 −1.52 

Professional success evaluation 26.94 3.29 28.5 3.25 −2.37 

Professional stress evaluation 317.59 101.26 384.53 125.30 −2.74 

Professional exhaustion  
evaluation 

428.78 254.42 607.33 492.52 −1.93 

Source: the authors. 
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6. Conclusion: And Now, What Can We Do? 

Clearly the actual and future “pictures” are not encouraging, and there is no 
ready-made recipes or some group dynamics can help to get the best of all 
worlds. 

Can we react? We believe that we not only can, but must. We who chose 
teaching and we are in it with ease and interest, and we have to be realistic di-
alectically-futuristic-committed and hopeful and raise some possibilities for this. 

6.1. Teachers Training 

-Abandon normative approaches for training descriptive approaches; in other 
words, prepare for real and not make false ideals. 

-Try to abandon the pedagogical ambiguity and give the teacher a part for in-
novative in knowledge. 

-Adjust the initial contents of the reality for better initial teaching practice 
training. 

-Emphasize the knowledge of cultural reality in this beginning of the new 
millennium to better suit the changing teaching profession. 

Another point still stand that would fit in this lineup is just the preparation 
that teachers should have to deal with learning difficulties which may occur in 
the classroom and, even more, a whole specific preparation to stop “dealing” 
with people, especially with students with specific educational needs, towards a 
Health Education and Positive Psychology, preparing to better interpersonal re-
lationships, and with affectivity, leading to develop life more positively, as pre-
viously highlighted. 

6.2. Professional Sense 

-Enhancing the teaching work by knowledge and competence. Teachers have 
to make a difference and thus we should be. 

-Fighting for more social relevance: awareness of the real power of the teacher, 
as a citizen and as professional; study of the power of knowledge and cultural 
mediation. 

-Consider the School and the University as radiators outbreaks of political 
education in the community, contributing to a substantial difference between 
the human and the possible and impossible human potential. 

Our proposal is precisely to ongoing research, increasing the number of sub-
jects, as well as researching another realities, including establishing and imple-
menting most international exchange with researchers in order to contrast more 
data. 

We conclude that the most important elements that have been pointed out 
and commented on in this article refer to the Theoretical Framework revised, 
revisiting classical authors in the area, and particularly the findings in our re-
searches, both in Portugal and Brazil, which point to many similarities with 
findings of Literature. Also the proposal of some suggestions that could be taken 
into account in the continuing education and teachers education in different 
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areas of activity, as well as managers of educational actions in the different edu-
cation systems. 
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